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Abstract

This paper portrays mutual urge to integrate artistry with education from a position of socially
engaged practice by building a solid reciprocal connection between psychology science and
movement art. This work is a search in a broadest sense. A search for an ultimate distances and
optimal closeness, coherently acknowledging the diversity of perception and sensation of personal

space for each individual.
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Introduction

My personal inquiry as a progressive artist educator for this work is depicted by five central

research questions:
1. How can artist educator facilitate the growth of distance awareness?

2. How can art education and critical pedagogy facilitate development of extraverted
behavior and grow positive response for a close communication?

3. How does this development influence on social cohesion?

4. Can artist educator help in building cohesive community by applying movement
techniques based on distance awareness?
5. Can artist educator appropriate tactile communication for the need of community

growth?

In a support for this research questions | narrowed the focus to two major methodological
trajectories: tangibility and intangibility of distance. Specifying this directions, | became concerned

by following questions:

1. How do people form a group when the distance is not tangible?
2. How do people form a group when the distance is tangible?

3. How does rope become a mediator between people and develop openness and

acknowledgement of other (helps in decreasing personal distance)?

As an Artist Educator for whom Body is an immanent central tool for his work, | dedicate my
methodological position to the idea of highlighting importance of connection between the bodies
senses and searching for optimal methods to be able to contribute knowledge about this

connection to communities.

In this work you will find not only how to build practice-based methodology, but also set it on a
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social practice journey, where profound connections occur within significant impact of movement
art. This work speaks about methods of investigating personal space by varying its physical

qualities and presence, additionally touching on multicultural diverse perception.

The outcome is denoted by sustainable work — trajectory in a field of communal performative art
and gives a space for possibilities to apply it to a conflict transformation. At the end of this paper
you will find a response to research questions in a form of art-method, where personal space
becomes a subject to choreograph and where choreography gives an access to a space of

possibilities within secure environment and cultivates mutual curiosity to explore diversities.
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Sense the Distance.

Sense the Closeness.

Discussion in this section will explore the artistic and empiric components of my research
process driven by the urgency of questions stated above (in abstract). In addition to that we are
going to define key terms that will help to guide us through the entire discussion with its objectives,

methods and intermediate conclusions.

To begin with we have to define key terms to operate with along the discussion. My research
is based on idea of proximity and it’s influences on social connectivity or, in the other words, social

cohesion, which from my point of view is directly related to social cohesion.

The term personal distance was coined by Heidiger to designate the distance between non-
contacting people. It can be metaphorically represented by bubble or protective sphere which
organism maintains between itself and other (T. Hall p.119). The difference of space and distance is
based on etymology of the terms themselves. Place is circumstantial as a person is always
somewhere, surrounded by objects. Therefore, human beings can shape surroundings not only
mentally but physically. This is how place obtains the criteria of tangibility. Space, on contrast, is not
necessarily tangible. Can a space be place? Again, not necessarily in all of contexts. According to
Hall, the space we take — possess — determines our proximity, nearness to the other: our distance
and our state of mind, our collective consciousness and our both collective and individual
awareness. In accordance with Edward T. Hall theory, Peter Sloterdijk suggests the concept of

bubbles, which denotes the private space we have. Sloterdijk’s structure has a form of bubbles and
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foams and is based on the concept of immunity that we share not only with other human beings but
also with the environment, the plants, the animals, architectural structures, meta-narratives,

technology (Janichka, p. 2). Sloterdijk launches his alternative concept of society:

By ‘society’ we understand an aggregate of micro-spheres (couples, households, companies,

associations) of different formats that are adjacent to one another like
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individual bubbles in a mound of foam and are structured one layer over/under the other,

without really being accessible to or separable from one another.!

In the other words, according do daily life interactions our bubble is glued to the bubbles of
others. We are shaping our bubbles according to the circumstances: not allowing them be too wide
to become too affected by external atrocities and not making them too tight in order to stay in touch

with reality.

This discussion brought me to a question: “How often do we confuse space and distance?”
Sometimes, maintaining a particular distance, we underestimate a sense of space we give to the
other as well as concentrating on a space of the other, we are less focused on a distance that
determines our communication. Therefore, | started to question how distance influence people’s

connectivity and a process of group-building if we make it physically present?

Body is a leading tool in my artist educator identity, therefore | position not only body of the
Other, but also my body as a central to artistic practice. This means that | am physically involved
into a process of socially engaged community work as much as the Others. This position amplifies a
level of engagement with community members as well as gives an opportunity for mutual
transformation. Through body-led art practice | sustain mutual understanding, trust and
connections between people. Therefore, | have conducted a research based on the idea of physical
presence of a distance. Edward T. Hall in his book “The Silent language” elaborates on the

importance of awareness of spatial changes in communication:

“Spatial changes give a tone to a communication, accent it, and at times even override the
spoken word. The flow and shift of distance between people as they interact with each other
is part and parcel of the communication process. The normal conversational distance between
strangers illustrates how important are the dynamics of space interaction. If a person gets too
close, the reaction is instantaneous and automatic-the other person backs up. And if he gets

too close again, back we go again” 2

! Schinkel, W. and Noordegraaf-Eelens, L. (2019). In Medias Res : Peter Sloterdijk's Spherological Poetics of
Being, p.31

T, Hall, E. (1959). The Silent Language, DoubleDay and Company, Garden City, New York 1959, p.205
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The task required people to take a rope in their hands and pull me, standing on the other
side of the rope, until | reach their comfort zone and stop pulling. Finalizing the procedure, | asked
one word which instantly comes with word “touch”. In this experiment - based research rope has
outgrown a role of being an object for interaction and became a measurement scale for each case
of experiment, simultaneously transforms it into a method for approaching people, amplifying their
conjunctions and collecting fundamental research data. Chosen procedure of experiment offered
not only opportunity to measure the distance between me and recipient, but also offered him an
active position in choosing his boarders of personal space.

There were thirty-nine people participated in proximity experiment, among them nine men
and thirty women diverse nationalities. The data analysis was divided on two parts: a part, where |
have analyzed the distance occurred between me and a recipient and a part where | analyzed
“touch” associations, divided them on a groups and made correlations between those groups and
distance. In his book “The Hidden Dimension” Edward T. Hall gives further support and
categorization to a theory of distance:

“Further observation of human beings in social situations convinced me that these eight
distances were overly complex. Four were sufficient; these | have termed intimate, personal,
social, and public (each with its close and far phase). My choice of terms to describe various
distances was deliberate. Not only was it influenced by Hediger's work with animals indicating
the continuity between infraculture and culture but also by a desire to provide a clue as to the
types of activities and relationships associated with each distance, thereby linking them in
peoples' minds with specific inventories of relationships and activities. It should be noted at
this point that how people are feeling toward each other at the time is a decisive factor in the

distance used”3

This shows that overall there are four main types of proximity:

- Intimate distance (touching to 45 cm)
- Personal distance (45 cm -1.2 m)

- Social distance (1.2 —3.6 m)

- Public distance (3.7 —4.5m)

T Hall, E. (1966, 1982). The Hidden Dimension, United States, 1969 1990, Anchor Books, p.114
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Therefore, four categories of proxemics give an indication to four main types of
relationship: intimate, personal, social and public. Based on Edward T. Hall’s (1966, p. 117-129)
classification of four proxemics zones, my experiment represents following patterns: thirty - six
individuals (nine men and twenty - seven women) allowed me to enter their intimate space, which
varies from touching to 45 cm (1). Average personal distance for the entire group is 24,4 cm (2).

Average proxemics for men is 25, 2 cm and for women 24, 1 (3).

Association analysis translated into a chart, shows following classification:

Body Abstract People Intimate
Finger, skin, hand, Fun, vulnerability, Relations, parents, Sex, sexual, close,
hands, hand, hand softness, pleasure, [people, human, |hug, intimacy, close,
feeling, piano, [family, kid intimate
warmth, gentle,
don’t, present,
connect, care,
connect,
distance, love,
friends, space
Proxemics: 21,5 Proxemics: 23,55 |Proxemics: 30,1 Proxemics: 20,22
cm cm cm cm

It also portrays an average distance people belong to each group maintain from themselves

to experimenter. Distance analysis brought me to a couple of intermediate conclusions:

1. People are implicitly seeking close connections rather than distance.
Therefore, discourse endeavors to be turned hundred eighty degrees and instead of paying
attention on how distant we are, we have to take a serious consideration on how close we are and
re-think on sense of intimate space. Problematizing the issue, | came to a realization that
disruptions in social cohesion can be a cause of a lack of explicit closeness. Lewin (1946) defines
social cohesion as a group, dynamic whole with its own size, organization and intimacy. Based on
this definition we are able to make following subsequent assumption that openness of intimate

space denotes the ability to sustain a group cohesion.

2. Awareness of a distance influence on people’s connectivity (social cohesion)
This argument is further illustrated by Strokes (1983), who supports this idea by defending that

the group cohesion is enhanced whenever intimate topics are shared in
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between individuals in the group and whenever individuals adopt a balanced risk taking behavior.
Concepts of Lewin and Stroke alternate with each other to a degree that it becomes easier to
problematize the social issue that implicitly alters itself. Subsequently, problematization is

represented as disruptions in social cohesion as a result of a lack of explicit openness.

Heading towards conclusion of this section, there are three problematized question that

required reflexive response:

1. How can artist educator facilitate the growth of distance awareness?
2. How can art education and critical pedagogy facilitate transformation of openness into
explicit form?

3. How does this transformation influence on growing social cohesion?

Summarizing the discourse, | would like to emphasize the role of art in research and
pedagogical practice. Despite meaningful evidence occurred in experiment, the translation of
scrutiny’s data is not sufficient for applying to socially engaged art practice. Community art, from
my perspective, needs structured conceptual approach, which is not necessarily elaborated from A
to Z by artist - educator, but is cultivated by him and gives community a space to initiate and
facilitate transformation of this approach into open-scale art work. Pablo Helguera in his Education

for Socially Engaged Art Handbook explains:

“The social movements of 1960s led to greater social engagement in art and the emergence
of performance art and installation art, centering on process and site- specificity, which all
influence socially engaged practice today. In previous decades, art based on social interaction
has been identified as “relational aesthetics” and “community”, “collaborative”,

n i

“participatory”, “dialogic” and “public art” among other titles”*

In my opinion “relational aesthetics” is the most accurate allegory that could have been
applied to socially engaged practice. In this means data collected in my research is not yet able to

reach this aesthetical peak and cultivate a space by being a table of numbers.

* Helguera, P. (2011). Education for Socially Engaged Art. New York: Jorge Pinto Books, p. 3
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Adding to this point, Graeme Sullivan advocates to the development of art-based research

practice:

“The strength of arts-based research can be found in the work of those who ground their
educational intentions in inquiry methods that consciously draw on practices from the art
world in all its various forms. Here, imaginative and cognitive capacities are evident as art
practices cut across media, make use of the textual richness of symbolic forms, and dislodge
the divides that have historically separated the artist, viewer and the community”>

Socially engaged practice in means of my research has outgrown personal artistic quest, nor it
is simplified by collecting empirical material and translating it with statistical matter. As an outcome

of experiment, coherently leading me towards significant intermediate conclusions stated above, |

mapped distances using raw materials, in order to transform it into visual form of art.

The discourse consistently follows the next section, where we choose a definition for social
cohesion relevant for this research. Moreover, we are going to look on sustainability of group cohesion

from more direct perspective of distance dynamics.
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5Su//ivan, G. (2006). Art Practice as Research. Teachers College, Columbia University: National Art Education
Association., p.25-26

Corporeal Methods

In a previous section emphases were appointed to two interrelated senses: sense of
distance and sense of closeness. Furthermore, reasoning has been consistently leading us towards
direction of sustainability of methods used to verify personal spaces as well as its influence on
group relations in means of social cohesion. In the following section | will appropriate a definition
for a group cohesion, concretize development and applicability of chosen research methods and

consider the idea of re-invention of sense of distance on perceptional basis.

To begin with | will maintain our focus on terminological aspect of research, which allows
us to reflect in a one semantic framework. There are different explanations as to why social
cohesion is highly valuable foundation for interaction among people. Emile Durkheim speaks about
social cohesion in a relation to strength in social relations. She extends this idea with his own

argument that:

“Socialization implies that the youthful members of the society have knowledge or values of
discipline, get education about the group’s philosophy and attach themselves to the groups
and receive instructions on how things are done on their own, thus, being acquitted with a
sense of independence and liberty. On the other hand, Durkheim pointed out that the
society is held together because individuals in the society get education on how react to
social situations in a specific or pre designed manners. Thus, in exercising this, personal
responses to issues somewhat become the same and, therefore, can be predicted overtime.
They therefore, assume the quality of being similar attitude and behavior, for example
somewhat acting alike, but not necessarily have the same line of thinking, implies that social

relations is possible”®

However, before giving a preference to a definition used for discussion in this paper, it
should be pointed out that not every definition of the concept of social cohesion emphasize all the
characteristics which can be considered in equal measures. | argue that in constructs we use for

this particular discussion group cohesion manifests in innate authentic human urge to connect
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between each other, gather in communities and build up infrastructure, which provides

reciprocity of functioning from individual to

® Mekoa, I. and Busari, D. (2018). Social Cohesion: Its Meaning and Complexities. Journal of Social Sciences, 14(1),
p.109
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group and back. Coupled with potential to share core values and evolve by exchanging their

priorities, members of the group create sustainable social connections.

Pursuing this direction, the most appropriate definition for social cohesion applied to my

research was found by Judith Maxwell, who states:

“Social cohesion is a process of building shared values and communities of interpretation,
reducing disparities in wealth and income and generally enabling people to have a sense that
they are engaged in a common enterprise, facing shared challenges and that they are

members of the same community”’

This perspective broadens the vision of correlation between distance and cohesion as well

as expands the field of causes and matters of gaining an awareness in diversities of personal space.

Moving further, | would like to keep Maxwell’s definition in mind as we are going to discuss
the extension of this vision coupled with the expansion of method, described in the first section of
my paper. Many of the discourse on social cohesion revolve around issues of diversity of culture.
These factors may be understood in terms of changing policies that includes assimilation,
integration, multi-culturalism and mutual adaption, or social attitudes, such as respect and
tolerance of one another and cultures etc. The major challenge is however, how long cultural
diversity, that happens to be a fantasy in many countries, is congruous with social cohesion that is

largely dependent on a strongly shared value (Maxwell, 1996:13b)

In the next phase of my research, | have been developing methodology, which includes not
only so-called “rope-method”, but also other methods of approaching the distance between
people. | dedicated my work to several groups of people, focusing on two major methodological
trajectories: tangibility and intangibility of distance. Narrowing this directions, | became concerned

by following questions:

1. How do people form a group when the distance is not tangible?

2. How do people form a group when the distance is tangible?

’ Fonseca, X., Lukosch, S. and Brazier, F. (2018). Social cohesion revisited: a new definition and how to characterize
it. [online] Taylor & Francis. Available at: https://www.tandfonline.com/doi/full/10.1080/13511610.2018.1497480
[Accessed 30 May 2019].
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3. How does rope become a mediator between people and develop openness and

acknowledgement of other (helps in decreasing personal distance)?

Whilst the process of exploring questions stated above, it turned out to be that groups of
people | worked with were culturally different. There were three groups helping me in sustaining
a methodology. Two groups of ten people each and one group of thirty. First two questions have
found their response with the first two groups of Russian, Bulgarian, Ghana, Tanzania and Uganda
people. In particular, for each session we had | made a plan involved active dialogue on topic of
sense of touch and proximity and a program of movement exercises based on building and

measuring distance awareness. Methods of distance measurement expanded into:

e “touch without touch”, when people approach each other using hands to greet and
mirror gestures of other rather than touching

e “slight touch”, means greeting with different parts of body

e coupled “rope method”

e group “rope method”

Methods listed above are comprised with making an eye contact, where this form of
engagement becomes a starting point and a perpetual motion in travelling through space.
Consequently, the entire process transforms into a game and from educational dialogue
becomes a playful act, where people are able to get to know each by experimenting with
distance and touch simultaneously not being afraid to get offended. What if brining awareness
of distance and opportunity for tactile communication put on table in a form of game already
connects people stronger than if the same is done with predetermined intension? Speaking
about sense of touch and tactility, needless to mention that this is a global topic, which requires

an autonomic discussion. Merleau-Ponty in his book “Phenomenology of Perception” outlines:

“When we look for an ‘objective’ definition of sensation, it is not only the physical stimulus
which slips through our fingers. The sensory apparatus, as conceived by modern physiology,
is no longer fitted for the role of ‘transmitter’ cast for it by traditional science. Non-cortical
lesions of the apparatus of touch no doubt lessen the concentration of points sensitive to
heat and cold, or pressure, and diminish the sensitivity of those that remain. But if, to the

injured system, a sufficiently
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extensive stimulus be applied, the specific sensations reappear. The raising of the

thresholds is compensated by a more vigorous movement of the hand”®

Which means that phenomenology of sensation and perception goes beyond our intention
to differentiate internal and external world. It preconceives our behavior and affects our conscious
in a such unpredictable way, that we are tempted to be rigor in convictions by postulating that

what we sense is what it is.

Third question has found its answer during sessions with a multicultural group in a
framework of BAK Summer School “Art as Politics”. | suggested to apply rope as a form of
acknowledgment the other. As for we had a group of thirty people, joining a week intensive
program, we had only fractions of opportunity to get to know each other in between lectures and
session. Consequently, | felt a strong need of a group to get to know each other. Rope became a
mediator, an interactive object in between people, simultaneously creating “a web” of connection.
Therefore, transforming communication into an art piece. The idea contained of speaking one fact
about yourself, which a person can vary from being general or personal. | argue, that having an
extensive time frame, this exercise can develop personal and group openness and bond a group
on a different level. Consistently, | started to question: “What if the time has come to regain our
connectivity? What if the time is appropriate to re-invent our non — verbal connections, starting
from space and distance we are accustom to connect with?” We are able to set ourselves on a

search for new criteria, which will help us to renew proximity influences on connectivity.

As stated in previous section, term proxemics was coined in 1963 by American
anthropologist Edward T. Hall. He was one of the pioneer to investigate on social cohesion and
cultural influences of proxemics. He argues that it is hard to grasp this type of concept, because

most of the distance-sensing process occurs outside awareness. Adding to this point, he explains:

“We sense other people as close or distant, but we cannot always put our finger on what it
is that enables us to characterize them as such. So many different things are happening at
once it is difficult to sort out the sources of information on which we base our reactions. Is
it tone of voice or stance or distance? This sorting process can be accomplished only by

careful observation over a long period of
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® Merleau-Ponty, M. (2005). Phenomenology of Perception. London, New York: Taylor and Francis e- Library, p.
10



Distance for Closeness

time in a wide variety of situations, making a note of each small shift in information

received”?®

Despite that proximity concept is reliable, it has missing points. Hall’s theory is based on
generalizations, where one individual equals culture. However, tempting this approach might look
like, it is quite reckless to apply it. People inside of one culture differs. Consequently, perception
of personal space and distance they are willing to open up for connecting with others differs.
Hypothetically, people are more willing to connect to others and decrease the distance of

connections than they even expected it to be.

What if old convections coined by research in 1963 does not work accordingly nowadays?

What if people are ready to

Re-think

Re-visit

Re-consider

Re-create

Re-invent

Re-conceptualize

their proximity patterns. | believe that one of the primordial competencies of an artist educator is
to highlighted a problem and establish a socially engaged platform which provides with an
opportunity to reflect, engage and recreate the social concern. In a given context of this paper, as

a socially engaged art practitioner | took a responsibility to create a space for this re-invention to

occur.
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°T. Hall, E. (1966, 1982). The Hidden Dimension, United States, 1969 1990, Anchor Books
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Summarizing the fusion of theory and practice described above, my research deepens by

questioning:

1. Can artist educator help in building cohesive community by applying movement
techniques based on distance awareness?
2. Can artist educator appropriate tactile communication for the need of community

growth?

Adding to this three questions problematizing group connections in the previous section, we

receive stable ground to work on and sustain socially engaged practice:

3. How can artist educator facilitate the growth of distance awareness?

4. How can art education and critical pedagogy facilitate development of extraverted behavior
and grow positive response for a close communication?

5. How does this development influence on growing social cohesion?

Next section will bring us into the depth of methodology principles and concepts related
to a further development of its sustainability and qualification. We are going to broaden our sense,

perception and view by thinking on possibilities to choreograph distance awareness.
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Distance in Pedagogical and Art Practices

This section will address to a methodological position and content | have been developing
throughout an academic year and clarify on pedagogical trajectory and method | developed during
graduation phase. Plunging directly into the objectives of my research methodology, | narrowed

them into three main statements:

1. Amplify awareness of a distance individuals maintain between each other

2. Amplify awareness of a distance choice and its influence on connection among
individuals and the entire group

3. Bring rope as a tool for interrelation and interconnection, which facilitates not
only an understanding of personal distance, but also acknowledgment of the

otherin group

I would like to emphasize the word “methodology” as for | use it on a purpose. Despite the
fact that there is a difference between research methods and research methodology, | believe in
a systematic way to solve complexity of research problems. According C.R. Kothari and his

reflections about research methodology:

“The scope of research methodology is wider than that of research methods. Thus, when we
talk of research methodology we not only talk of the research methods but also consider the
logic behind the methods we use in the context of our research study and explain why we
are using a particular method or technique and why we are not using others so that research

results are capable of being evaluated either by the researcher himself or by others”0
To be more specific, methods | use for my research are:
1. “check - in” method, which takes place at the beginning of each session.

This method contains introduction of myself and others, specifically asking them about their
backgrounds, interests, their expectations from session, additionally asking them to rate their

mood. Moment of mood evaluation is given for a self-reflection and allows participants to be
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more relaxed and playful. Introduction of person also varies and

% kothari, C. (2004). Research Methodology. Methods and Techniques. 2nd ed. New Delhi: New Age
International (P) Ltd., Publishers, p.21
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sometimes participants are suggested to use three key words that describe themselves or one

gesture or the combination of both: word and gesture.
2. Active Dialogue method

Where participants are introduced to the topic of discussion. In this particular case this is the topic
of my research “Sense of touch and Proximity”. This method is used to engage participants into an
active dialogue, by asking hem questions and giving statements to reflect upon as well as to create

a safe platform for sharing personal experiences related to the topic of discussion.
3. Movement research method

This method consists of exploring different forms of measuring the distance between each other,
in a form of movement exercises (described in previous section). This is the moment, where
participants have an opportunity to test their assumptions about their personal distance as well

as about personal distance of others: vary a form from approaching personal space to touching.

4, “Check-out”

Method contains feedback talk, reflecting upon movement exercises and active dialogue
discussion. Mainly, asking about personal experience of each participant and approval or
disapproval of their expectations. Additionally, this method is complemented with “sentence

cards”, where each member of group fills the sentence which already has beginning.
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Analyzing “sentence -cards”, | classified 4 main types how people of diverse cultural

backgrounds define personal space:

Personal space as place (bedroom, kitchen, etc.)
Personal space as measure (10 inches, 1 foot, etc.)

Personal space as circumstance (based on situation, people and their behavior)

A w0 npoR

Personal space as expression (fun, friendly, cool, etc.)

This results correlated with cultural background so that people from African countries rely
on personal space more as on a quantity and are able to calculate it simultaneously admitting that
the boarders of personal space are dependent on circumstances. Whereas, people from Slavic
countries define personal space more as a quality, which can be described and expressed. This
categorization coupled with an actual empiric response illustrates that perception and sensation
of personal space differs, therefore explains its flexibility and dependence. “Perceive” and “sense”
are two different yet interrelated dimensions. However, we are the ones who are responsible for
covering the gap between what we sense and what perceive, using interpretation, mechanisms.

According to Maurice Merleau - Ponty:

“Perception owes nothing to what we know in other ways about the world, about stimuli as
physics describes them and about the sense organs as described by biology. It does not
present itself in the first place as an event in the world to which the category of causality,
for example, can be applied, but as a re-creation or re-constitution of the world at every

moment”!

Methods described above illustrated a sense of conception of research methodology.
However, all of them need to be elaborated and practiced with diverse audience. The validity of
my methods is justified by art practice, which steps in the moment discussion is tempted to loose
balance on advance of scientific side. In this matter, Art has a significant turn in Research practice
as a salvation for those who own courage not to over explain and verify methods and are able to
create space for community to validate those methods themselves. Julia Marshall and Kimberley

D’Adamo in their article “Art Practice as Research in the Classroom” mention:
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" Merleau-Ponty, M. (2005). Phenomenology of Perception. London, New York: Taylor and Francis e- Library, p. 240
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“Many theorists of art-based research agree that art practice transforms research in
profound ways. Notably, it highlights and extends the research process and opens up these
processes to include creative, non-verbal ways of understanding the subject. Moreover, art
practice introduces ambiguity, complexity, emotion, intuition, lived experience and the
celebration of personal interpretation or subjectivity into realm that often strives for clarity

and objectivity”!?

| have found this one of the core competences of me as an artist educator, which contains
an aspect of “doing”, allowing unpredictability to occur as well as allowing others be spontaneous
in what they do and how they react on my methods. This idea is supported by Graeme Sullivan

when he writes:

“Arts-based researchers ask a similar question: Can artistic forms be used as the basis for
educational inquiry? Realizing that educational research that merely adopts methods from
the sciences cannot fully address the complexity of human learning in all its artistic richness,
arts-based researchers seek to extend the methodological landscape opened up by

qualitative researchers”*3

However, both articles are about art — based research exemplified above give an image
of fine-art practitioner. As my educational knowledge is applied to a field of movement art, |
question: “What happens in movement practices? What is an inquiry of artist educator turning

to socially engaged movement practices?

Therefore, | turned my vision into direction of choreography and performance — based
practices. | have been looking for a method that helps to transform entire scope of distance
measurements into performance, which empowers playful atmosphere and creates a safe ground
for people to experiment with their personal space and a space of the others: to expand or tighten

it, simultaneously having reduced chances in harming themselves or others.

What if we can actually choreograph distance awareness? Therefore, engaging people to
participate in a set choreography, so that to give them opportunity to create their own. Dana

Caspersen, award-winning dance artist and conflict mediator, who has

2 Marshall, J., & D’adamo, K. (2011). Art Practice as Research in the Classroom: A New Paradigm in
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Art Education. Art Education, 64(5), 12-18., p.12

B sullivan, G. (2006). Art Practice as Research. Teachers College, Columbia University: National Art Education
Association., p.21
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been a primary collaborator of world-famous choreographer William Forsythe, after completing
her Master degree in Conflict Studies, explains possibilities how choreography can address conflict.
In her. In her talk “What can choreography illuminate about conflict?” in the context of the
program "Border Effects", on Tanzkongress, 2016, she addresses to conflict as the origin of all
creative action. Moreover, she explains how choreography help to transform a conflict space into
a space of possibilities, by applying curiosity in the process of investigation (What can

choreography illuminate about conflict?, 2016).

This is a significant turn for my pedagogical practice, where movement art transcends
introspective pursuit into community practice. In accordance with this | came to an idea of
choreographing an awareness of distance with an outcome of interactive performance method

made in collaboration with a qualitative choreographer based in Arnhem.

The structure of the performance contains two parts: where we explore the distance
without its physical presence and when we use rope, signifying its presence. Referring to previous
sections of this paper, this division is based on leading trajectory of my research. Inside of each

part there are several choreographed sections:

Beginning improvisation
“Mirror”

Using space

Different levels

“Hand puzzle”

o v A W N e

“Opposite mirror”

This are five milestones, which have to take place in the performance. Each section is a
combination of choreographed patterns and improvisation. During the process we were
challenged by searching for a balance between choreographing and leaving a space for
improvisation and unpredictability to happen. Audience is offered to choose a role that most
applies to each member in the moment of performance happening. Audience can contemplate or
interact with performers — in any of that choices they are active spectators and are engaged into
the process of creating a distance awareness by their presence. Baz Kershaw in his article “Practice

asa
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Research through Performance” reflects on performance as a sustainable research practice:

“It is hardly surprising, then, that performance practice as research typically generates
generic research issues relevant to an especially broad church of research methodologies.
This is because it inherently challenges binary formulations - such as conventional polarities
between, say, theory and practice, rationality and creativity, process and product, artistic
and academic- through the degrees to which it successfully evolves methods that are holistic

in conception and operation”!#

Being back to the prior concept of art education as a transformative pedagogical turn, |
believe that personal space is not a mere parametric quality of a distance. Personal space is an
access to possibilities to be aware of sensation, to change perception, change communication and
to transform conflict when needed. Process of my research became a clear evidence of reciprocal
transformation from parametric to non-parametric qualities and back, where determining
mediator is movement. It’s not distance. It is a distance through movement which cohere
people. Movement is a foundation for a safe space, where people are able to adjust the need of
their personal space and space of the other. Narrowing investigations of my research,
performative movement space transforms distance restrictions into a playful scale, where
individuals are interested in playing with barriers of others as well as their own. Social cohesion in

this terms becomes an inevitable effect of the entire process.

This led me to conclude that art education can be complemented with pedagogy of
distance and touch education. Those are two fundaments which incorporate my niche as an Artist
Educator. Methods that | have developed through out artistic research are focused priory on an
element of exploring awareness of distance, having cohesion as indirect positive effect. Therefore,
| believe in them as in sustainable active socially engaged platform. According Maria Ellene Dimas
in her Master thesis “Pedagogy of Distance: Touch in Education”, pedagogical touch is becoming

an endangered species in the learning environments we create with students (Dimas, M., p.21).

% Kershaw, B. (2009). Practice as Research through Performance. Edinburgh: Edinburgh University Press., p.123
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| agree with this statement. There will be a moment for a crucial choice to occur: will it be pedagogy
of touch or pedagogy of distance? | strongly believe that there is a need to implement those two
vectors of learning into educational institutions. By doing this on educational basis, we will offer a
choice for youngsters to investigate and give a space for adults to re-visit their communication

“bubbles”.
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